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Clinton Jenkins 
Teaching Statement 

 
I teach because I truly enjoy contributing to students’ growth – growth as knowledge-
holders within a field, growth as scholars, citizens, professionals, and as individuals. To do 
this, my teaching does more than dryly convey information to a group of passive recipients. 
Instead, I focus on the student and encourage them to engage actively with the subject. 
 
As a graduate student, I have gained substantial experience teaching and this, in turn, has 
helped me develop and refine my approach as an educator. I have twice solo-taught an 
upper-level undergraduate course focused on the media and politics. For two consecutive 
summers, I also served as the facilitator and daily instructor for an introductory course in 
American politics for high school students earning college credit. Additionally, I assisted 
various courses including GW’s undergraduate research methods course, “Scope and 
Methods,” “Introduction to American Politics,” and “Media and Politics.” In my role as a 
teaching assistant for Introduction to American Politics I led three weekly discussion 
sections of approximately 20 students in each section. I have also served as guest lecturer for 
GW’s Introduction to American Politics course, and I am currently one of the department’s 
two undergraduate advisors to more than 650 political science majors. These experiences 
have taught me how to effectively engage and aid students in their many types of growth. I 
will elaborate on a few of those lessons. 
 
I have witnessed few better ways to get students engaged with a subject than enlisting them 
as a research assistant or encouraging them to pursue a scholarly research project of their 
own. In my Media and Politics class I provide students the opportunity to conduct their own 
independent research related to a topic we’ve covered in class. This past summer, for 
example, one of my students conducted an analysis of media coverage of prescription 
medication pricing and the degree to which the news follows the “issue attention cycle,” the 
habit of the news to flit from topic to topic without giving consumers much substantive 
depth. Another compared the framing of climate change by different news outlets. By the 
end of these projects, both students clearly understood the concepts of the issue attention 
cycle and issue framing better than before and submitted a final product they were proud of. 
I hope to continue guiding students through their own research as part of a class or 
independently and also welcome the opportunity to involve them in my own research as 
research assistants or in other capacities. 
 
Second, students need to be encouraged as active learners in the classroom. As a new 
teaching assistant a few years ago, I noticed my students were not very engaged and I could 
tell they were not learning from the discussion section in a way that I hoped they would. 
This was because I was approaching section as a chance to give another lecture that reviewed 
the material and then would pose simplistic questions about the readings. I quickly revised 
my approach and redesigned the discussions to engage students better. Less lecture, more 
active learning. To lead purposeful discussions I start by laying out the objectives for 
discussion and what students should walk away with. I then pose broader questions that 
offer opportunities for them to synthesize and integrate multiple readings and lecture, 
encouraging them to do so to accomplish the goals I set at the beginning of class. 
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Discussions aren’t the only way I attempt to actively engage students in learning. I frequently 
try to elucidate abstract concepts from class by involving students in in-class activities. My 
favorite one involves donut holes. In an exercise to explore the idea of collective action 
problems and the tragedy of the commons, I begin by telling students they can silently 
request as many donut holes as they would like. Prizes (bonus points on the next quiz) will 
be awarded to the three highest requests. But I also tell them that if the total number of 
donut holes requested exceeds the supply, no one will get any donut holes and there will be 
no rewards given. To date I’ve never given out donut holes as part of the activity and have 
never given out extra credit. After the activity, we debrief as a class, talking about the 
strategy students used in making their claims, what were the different considerations in their 
minds, and how we can solve the problem of no one getting the donut holes due to too 
much demand. I then use this conversation to return to the collective action problem 
broadly and modern examples such as overfishing in the Grand Banks.  
 
Third, our discipline makes us uniquely suited to help students grow as citizens. While 
attending APSA’s Teaching and Learning conference this year I participated in a panel on 
“Civic Engagement and the Classroom.” This experience solidified my belief that it is our 
duty as political science educators to equip and encourage students to engage in public life. 
Beyond engaging them in the course content, I try to help students develop a greater 
understanding of our political system, encourage greater awareness of the communities they 
reside in, and challenge them to develop their critical thinking, writing, and analysis skills. My 
hope is that they can then use these skills to become more aware and engaged citizens. Every 
day, examples of concepts from class play-out across the country and internationally. 
Exploring these examples, such as overfishing, and relating them back to class is one way I 
engage students in learning, and also try to broaden their awareness of their communities. I 
use discussion to challenge students to think critically about the issues discussed and to not 
just understand how the issue relates back to class, but to stake out and develop their own 
opinions on these issues. 
 
Finally, I have learned that students are diverse, that all students face challenges, that some 
face greater challenges than others, and it is our role to help students of all backgrounds 
flourish. I’ve had the opportunity to teach students from a variety of backgrounds – 
traditional college students, students returning to college after serving in the military or many 
years after completing high school, and students from different socio-economic and racial 
backgrounds. For example, many of my students have been international, and thus face a 
unique set of challenges, including language barriers and navigating an unfamiliar culture. As 
an advisor, I’ve made certain to be available to give these students extra assistance in 
navigating the university’s bureaucracy, which they may be less familiar with. As an 
instructor I quickly made myself aware of the resources available to help international 
students, including the university’s international students association and the writing center 
that specializes in assisting ESL students. By serving as a resource to students facing a 
diversity of challenges, we can help students overcome them and thus allow a variety of 
viewpoints and experiences to be heard, ultimately benefiting everyone. 
 
I am interested in teaching a broad variety of undergraduate courses within American 
politics, including introductory courses on American government and politics, public 
opinion, political psychology, political behavior, courses on the media and politics, 
campaigns and elections, among other courses, as needed by the department. Within 
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research methods my training, practical experience, and teaching experience have equipped 
me to teach undergraduate and graduate courses in quantitative research methods. I look 
forward to continuing to grow this list of lessons learned in the future. 
 


